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Stasxksing

At Bleak Hill Primary school, we provide a high-quality
EYFS education giving Children a seCure ahd confident
start to their sChool life. We are committed to hurturing a
lifelong |ove Of learhing alongside the aims of the EYFS
Statutory Framework. e strive for high standards,
consider the development of the whole child and seek to
foster resilience and independence. WWe are inclusive and
welcoming to all and Bleak Hill values are embedded in all
that we do. We aim to provide the essential knowledge
that Children need to prepare them for their future
success and to give children the best possible start to
their early education.

To do this we plah our Curriculum so that it Cah:
. Broaden minds and Children’s outlook on life
. Provide experiences of awe ahd wonder
. Reduce disadvantage
. Consider children’s backgrounds and experiences

o Develop khowledge and understanding of the
community ahd wider world

We have 3 full time reception teachers and 6 [earhing
Assistants in @ purpose built EYFS department. The
Classrooms have a Variety Of free choice provision and
areas for the children to access. We have a dedicated
outdoor |earhing area inCluding a covered area for the
Children to use in all weathers. We also have direCt access
t0 the sChoo| woodlanhd anhd ah area for reception
investigation.

Staff are organised to support the Children ih a balance
Of adult led and child-initiated experiences throughout
the sessions and the EYFS children have free flow access
t0 outdoor learhing ahd provision. The experienced team
plan a Variety of exciting learhing opportunities each day
as well as responding to uhplahned themes or topiCs that
interest the Children.



Play, Scatfolding, Modelling
& Direct Teaching

How do we teach children in the EYFS?

In our Classroom, You may see children plaYying alohe or
with their peers, deciding on resources and choosing
how to spend their time. You may see a child playing and
listening to an adult, who is modelling how to achieve

something or teaching a hew sKill that interests the child.

Adults may sCaffold a children’s play: this involves taking
their play to higher |evels Of |earnhing, entering the play as
d Co-Creator anhd helping to0 provoke a framework for the
Children to go from “what they khow” to “What else they
could know”t Scaffolding enables a child to solve a
problem, Carry out a task or achieve a goal which is just
beyond his or her abilities. During play, where founda-
tional socCial ahd emotional sKills are developed, sCaffold-
ing is @ bridge to hew sKill levels using three key ingredi-
ents; modelling the sKill, giving clues and asking questions
while the child is trying out a hew SKill, and then as the
Child approaches mastery, withdrawing the support.

The statutory framework does not prescribe a partiCu-
lar teaching approach. The DfE (2021) state in the
framework (p16) that “Play is essential for Children’s
development, building their confidence as they learh to
explore, relate to others, set their own goals and solve
problems. Children |earn by leading their own play, and
by taking part in play which is guided by adults.” In our
school, the EYFS teams deCide what we wanht our
Children to |earh in our Classroom, through our provi-
sion, and the most effective ways to teach it. Each day,
we stimulate children’s interests, respond to each
child’s emerging needs and guide their development
through warm, positive interactions coupled with
secure routines for play and learhing. As Childreh grow
older and develop their sKills throughout the reception
year, we use more direCt teaching and modelling. These
strategies help us to focus oh teaChing the essential
SKills ahd knowledge in SpeCifiC areas Of |earhing so that
Children develop the sKills and confidence required for
the end of their Reception year.



@Early Learning Goals (ELGS) are the \

khowledge, sKills and understanding which
young children should have acquired by the
time they reach the age of five.

Communication
¢ Language

Personal Physical
gocial &

Emotional

Understanding
the world

Expressive
Art and
Desigh

Literacy

There are three prime areas Of |earhing:

Communication and Language Development
Personal, Social and Emotional Development
Physical Development
There are four Core areas Of |earhing:

Literacy
Maths
Understanding the World ﬁn addition, the ‘CharacteristiCs of Effective [ earning’ underpin learning and dex
Expressive Arts and Desigh velopment aCross all areas and support the child to remaih an effective ahd moti-

vated learner.
K / The CharacCteristiCs of Effective Learhing are:

Playing and exploring-engagement
Active |earning-motivation
\ Creating anhd thinking critiCally-thinking /




Our planning focuses on the children’s
heeds, their interests and their stages of
development. \Je seek opportunities to
make links between the areas of learhing
anhd plah next steps accordingly.

We deliver the curriculum through
plahnhed, purposeful play as well as adult-
directed |learhing to enable the Children to
build onh what they already kKnow. In Class
the Cchildren may be taught as a whole
Class, ih their year groups, in Small Sroups
or individuals to ensure that all Children
are progressing from their own individual
starting point.

\_ /

Planning in EYFS

Effective Teaching and [earnhing

We encourage the children to guide us inh shaping their
learning experiences. The team discuss with the children
about what they are interested in and which skKills they
would like to develop further. Children are encouraged
t0 talk about things that interest them and share this
with their peers. In addition, we use parent observations
Onh Tapestry to |earn more about the children’s likes and
dislikes. We develop children’s curiosity ahd encourage
inquisitiveness and a hunger for |earhing and find ways to
ahswer the children’s mahy guestions!

We provide a challenging, exciting and attractive |earhing
environment that offers high-quality opportunities for
the Children to |earh through play within the Classroom
and outside. Each Class has continuous provision that is

desighed to Offer pracCticCal, openh-ended [earhing opportu-
hities where children are ehabled to think Creatively and

imaginatively. The children are supported to explore how
resources Canh be adapted anhd use their sKills in a Variety
Of contexts. We develop problem-solving skills through
open-ended tasks ahd encourage children to share their
thihKing with others




Jigsaw— a whole school approach to PSHE
Class charter Created by the children
whole class sharing and celebrating
Positive praise, rewards and reinforcement
Of achievements and behaviour
Staff are role models for team work and positively
Anh environment where Children feel safe to learh
from success and mistakes
A provision for children to access with specifiC heeds

Use of key texts, puppets, songs, stories and Videos to explore

emotions and feelings

Merits and celebration time

Personal, Social &
Emotional Development

Personal, Social ¥ Emotional
ELG: Self-Regulation
Children at the expected |evel of development will: -

Show an understanding of their own feelings and those of others, and begin
t0 regulate their behaviour accordingly; -

Set and work towards simple goals, being able to wait for what they
waht and control their immediate impulses when appropriate;

Give focused attention to what the teacher says, responding appro-
priately even when engaged in activity, and show an ability to follow
instructions involving several ideas or actions.

ELG: Mahaging Self
Children at the expected |leve| of development will: -

Be confident to try hew activities and show independence, resilience
anhd perseverance in the face of Challenge;
EXplain the reasons for rules, khow right from wWrong and try to be-
have accordingly;

- Manhage their own basiC hygiene and personal needs, inCluding dress-
ing, going to the toilet and understanding the importance of healthy
food choices.

ELG: Building Relationships
Children at the expected |eve| of development will:
Work and play cooperatively and take turns with others; -
Form positive attachments to adults and friendships with peers;

Show sensitivity to their own and to others’ heeds.




Personal Development

To support Children’s sKills in the prime area of PSED, we
aim to promote ah unhderstanding of people, different
cultures and communities beyond their own. Through Jigsaw
lessons and learhing opportuhities we teach the [ahguage of
feelings to develop emotional literaCy ahd support emotional
security through regular Circle time sessions, discussions,
modelled behaviour and provision of a Safe learhing
environment. BY focusing on the CharacCteristiCs of effective
learning, we Sstrive to promote resilience, motivation and
appropriate risk taking and problem solving. This supports a
child’s independence and builds on key sKills that they Will
heed throughout their life.

At Bleak Hill, we teach children about how to keep them-
selves healthy through good hygiene, healthy eating, exercise
anhd being Kind to others. Children are taught about how to
Keep themselves safe online, in the home, ahd how to behave
around things that may be harmful to their health. We have

Visitors from the Community such as: the fire brigade and
Oour SChool hurse to talk to use about these issues




. Talk for writing

o Sharing of quality list of fiction and hon fiCtion texts for
focused |earning and story time.

. Adult modelling, guestion and conversation.
. Circle time.
. Carpet time and timetabled sessions for attentive listening
. Daily story time and rereading of texts
o Show and tell time using Tapestry
. Vocabulary displayed in the Classroom and revisited.
. Observed interaction between peers
. Scaffolded play conversationh with EYFS team

. Daily hursery rhymes ahd songs to develop Vocabulary and
extend learhing

. Daily Class songs in routine
. Use of key words for hew |earning
. (Jse of talk partnhers/ Chat time
Use of ‘tell me more’ to encourage conversation

ommunication 8 Language

Communication and [Language
ELG: Listening, Attention ahd {Jnderstanding

Children at the expected |eve| of development will: -

Listen attentively and respond to what they hear with rele-
Vant questions, Comments anhd actions when being read to and
during whole Class discussions and small group interactions;

o - Make comments about what they have heard ahd ask
questions to Clarify their understanding;

Hold conversation wheh engaged in back-ahd-forth ex-
Cchanges with their teacher ahd peers.

ELG: Speaking
Children at the expected |leve| of development Will:

Participate ih Small Sroup, Class and one-to-one discus-
sions, offering their own ideas, using recently intro-
duced vocabulary;

OfFfer explahations for why things might happen, making
use of recently introduced VocCabulary from stories, hon
-fiction, rhymes ahd poems when appropriate.

Express their ideas and feelings about their experiences
using full sentences, including use of past, present and
future tenses and making use of conjunctions, with
modelling and support from their teacher.




6 engaging texts appropriate for reception.

Wow moments to introduce the books.

Highlighting and demonstrating the use of adventurous
vocCabulary

Developing storytelling sKills
Dramatising stories
Story mapping
Shared writing

Independent writing
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Talk for writing
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Physical Development

Gross Motor Skills

«  EYFS outdoor provision, with Covered area, accessible all
year rounds

5 Playgrounds field, woodland and sChool garden area.

. A choice of openh-ended materials to play that allow for ex-
tended, repeated and regular praCtising of physical skKills like
balancing, lifting, Carrying, pushing, pulling, anhd Climbing.

5 A range of wheeled resources for children to balance, sit or
ride onh, or pull and push

«  Sand pits and water trays

. Large water investigation with buckets, watering Cah and
guttering

Equipment to Create obstaCle courses that demand a range
Of movements to complete.

« Parachute, bats, balls, beans bags ahd cones

. Sequential PE lessons developing sKills in dance, athletiCs
ball Sames anhd gymnhastiCs

5 TResgular Yoga and mindfulness activities .

Whot do we do
ot Bledk HiIlI?

Physical EL.G: Gross Motor Skills

Children at the expected |evel of development will:

o -Negotiate space and obstacles safely, with consid-
eration for themselves anhd others;
. -Demonstrate strength, balanCe and coordination
when playing;
. -Move energetically, such as running, jumping, danc-

ing, hopping, skipping and Climbing.



Physical Development

Fine Motor Skills

A wide range of Finger GYm activities particularly at the beginhing of the
year

o Mark making opportunities through out the continuous provision

o Fine motor contro| activities
o Different size pencCils ahd pens to support the Stage of grip
A wide range of opportunities to mark make, draw and writing through out
the year in continuous provision and focused activities.
o Daily handwriting formation included in phonic lessons
o gongs ¢ rhymes used to support formation of humerals
Provision of left and right-handed scCissors/modelled support to make ships,
cutin a line, cut around a shape
Provision of chucky pencils and Crayons, Chunky Chalks £or writing on the
floor, chalk boards, easel
o Moving onto slimmer pencils and felt tips when ready
o Provision of pencil grips if heeded
(Use of sensory resources for mark making in a Variety of ways such as: shav-
ing foam, playdough, paint, printing, mud writing, making patterns with
string/pasta/loose parts, sGuashy bags, salt/g litter trays etC.

Daily fihe motor activities plahhed into provision- e.g. pegs, small world, pipe
Cleaner threading, beads, colouring jigsaws, buttons, dressing dolls, con-
struction bits, playdough, water/sand play, junk modelling, collaging etcC.

o Daily support with Knhife and fork as Childreh eat
o Weekly focused handwriting activity linked to phonics

bot do we do
ot Bledk HiIlI?

Physical ELG: Fine Motor SKills

Children at the expected |evel of development will: -

o Hold a pencCil effectively in preparation for flu-
ent writing — using the tripod grip in almost all
Cases;
o {Use a range of small tools, including scissors,
paint brushes and cutlery;

. Begin to show accuracy and Care whenh drawing.



Physical Development

1 to 2 Years Old:
Fisted grasp or
palmar supinate grasp

2 to 3 Years Old:
Digital Pronate Grasp

3 to 4 Years Old:

Four finger Grasp

4 to 6 Years Old:

Static Tripod Grasp
or Static Quadrapod
Grasp

6 to 7 Years Old:
Dynamic Tripod Grip
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. Pencil is held in the
palm.
. All fingers and

thumb are used.

o Movement is from
the shoulder; the
arm and the hand
move as a unit

. Light scribbles are
produced with this
pencil grip

All fingers are holding

the pencil but the wrist

is turned so that the

palm is facing down to-

wards the page. *

Movement comes mostly
from the elbow and the

shoulder is now stabi-
lized. *

Horizontal lines, vertical

lines and circular lines
are able to be copied

. Fingers are held on
the pencil shaft op-
posite the thumb,
beginning to form
the arc between the
thumb and index
finger.

. Movement occurs
from the wrist; the
hand and fingers
move as a whole
unit.

. Zigzag lines,
crossed lines and
simple humans can
be drawn with this

grip

. A three-finger
grasp, where the
thumb, index finger
and middle finger
work as one unit.

. Movement is usually
from the wrist with
this static grasp.

. A static quadropod
grip has a fourth
finger involved.

o Triangles, circles
and squares can be
copied with this grip

Pencil is held in a stable
position between the
thumb, index and middle
finger.

The ring and little fingers
are bent and rest com-
fortably on the table.

The index finger and
thumb form an open
space.

Movement comes from
the fingertips.

This is the ideal grip to
move the pencil efficient-
ly, accurately and for let-
ter formation practice.




. Marking making indoors and outdoors
. Message centre codes
. Pencil control activities

Large and small whiteboards available ih contihuous
provision

A wide Variety of writing tools inh provision including
Crayons, pencCil, Chalks felt penhs ahd pens.

Daily support with hame Writing using a Variety Of tools
ahd resources

« TN letter formation rhymes
e TRWI Fred talk
e Talk for writing story maps
. Teacher led Writing

Desighated writing area as well as Writing Caddies
around the Classroom ahd outdoor areas
Meaningful reason and opportunities for the children
tO Write for g purpose
gongs anhd repetitioh, use of story maps and retelling of
stories to support Cchildren being able to articulate
their thoughts before writing.

Literacy

hbot do we do
ot Bledak HiIlI?

Literacy ELG: Writing

Children at the expected |eve| of development will: -

o Write recoghisable letters, most of which are
correcCtly formed;

. Spell words by identifying sounds in them and
representing the sounds with a letter or |etters;

o Write simple phrases and sentences that Cah be
read by others.



Pictures

Random

Scribble Writing

Symbols that

Random Let-

Writing Progession

Letter strings

Letter groups

Scr'ibbling represent letters ters
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Picture tells a
story to convey
message.

Starting point at
any point on the
paper.

Progression is from
left to right.

Mock letters or symbols.

Letter strings
move form left to
right and move
don't he page.

Separated by
spaces to resemble
different words.

Early Phonemic

Letter name stage

Environmental
print

Beginning
sounds
Random initial
consonants

Initial and final
sounds appear

Awareness of print,

copied from
surroundings.

Beginning and ending
represent words.

etters are used to

Medial sounds may
initially be written as
a consonant. Vowels
begin to appear.

A child hears begin-
ning, middle and
sounds.

Whole sentence writing develops.




Writing sounds, ordering sounds and writing sentences.

I con
write

NAme.

I can write
some
recognisable
letters when
I write.

T am working
ohn
representing
some sounds
in order
when T
write.

I can
write
initial and
end
sounds.

I can
write CVC
words
using set 1
speed

sounds.

I am

starting to
write some
red words.

I can
write CVC
words
using some
diagraphs.

I am
starting to
use a full
stop.

I con
reread
what T
have
written.

Iam
starting to
use some
finger
spaces
between
my words.

I am
forming
my letters
correctly.

I am
starting to
use capital
letters.

My writing
can be
read by
others.

Some
words are
spelled
correctly,
and others
are
phoneticall
y plausible.

T can spell
many HFW
words.




Literacy

. Daily story reading, questions and discussions

«  Pre-reading picture books to stimulate discus-
sion and questions Wheat do we do
11 M«
«  TReading spine books which are regularly shared ﬂ'e Bleﬂk HI]I -
and discussed with the children.

TopiC booOKS are regularly shared to develop VoCabu-
l[ary as well as Khowledge and understanding of a
subject area.

Literacy ELG: Comprehensionh
. Weekly rhymes are introduce and practiced and Children at the expected level of development will:

then regularly revisited during the year Demonstrate understanding of what has been read to
them by retelling stories and harratives using their
owh words and recently introduced vVoCabulary; -

. The role play area, Story Wall and puppet thea- AntiCipate — where appropriate — Key events in stories;
tre have resources so Children Can display their Use ahd understand recently introduced Vocabulary
unhderstanding of the book and use hew VoCab- during discussions about stories, hon -fiction, rhymes

ulary in their play and poems and during role -play.



Literacy

Daily phonics following Read, Write inC system-

atiCs phonics programme.
.  Differentiated phonics groups. Wheat do we do
TReading books matched to children’s phonic ﬂ'ﬁ Ble“k Hill?
ability.

. TResular group and individual reading.

Weekly book bag books ahd focused phonics

pbooks to be shared at home.

ELG: Word Reading
Regular revision of letter sounds ahd words Children at the expected leve| of development will:
within all areas of the curriculum S R Seuel e Gl 565 I Eie RlAnse B
at least 10 digraphs;
Word mats and posters in provision linked to . TRead words consistent with their phonic

khowledge by sound -blending; -

. TRead aloud simple sentences and books that are
consistent with their phohic khowledge,

topiC ahd focus books



Teaching of Phonics

At Bleak Hill we follow the Read Write InC phoniCs programme. DisCreet phoniCs sessions are taught daily in reception.
Children receive a 30-minute phohics session each day. We cover a hew sound everyday when beginning speed sounds set 1.
practise. Within the sessions, Children |earh to blend sounds and segment words into sounds for reading and spelling. Ses-
sions are multi-sensory and active and allow the children to consolidate their [earhing as well as learhing hew sounds and
SKills.

Each week the children are given the sounhds to pracCtise at home and consolidate learhing...this is a Valuable tool ih inform-
ing parents about what has been learnt in sChool. e ask parents to pracCtise reading these graphemes every time that they
hear their child read.

TRWI children are taught to read Red words which are trickier to souhd and read compared to green words which we Call
Fred talking. TAe will share these with parents.

Children are regularly assessed to checCk that they are confident with the sounds Mg sound
they have covered before the teaCcher moves them on to the hext set of sounds.

Near the end of Year 1, all children take part in a Statutory Phonics SCreening m @ S @ ! tﬂ
ChecCk to assess whether they have met the ‘expected |evel’ for reading using S|

el
formed Of the results and plans are put in place to further support any Children C ,
who do not meet the threshold, ready for their re-CheCk at the end of Year 2.

their phonicCs. This cheCk involves the Children reading ¢o0 words (some real words
The Class teacher holds yearly ‘parent phoniC meetings’ fOr parents tO learh more W q

ahd some ‘honsense’ words) using the sounds they have learhed. Parents are in- O C (k t l_ ,
about the way that we teach phonics.




/ Literacy

Word reading

Blending and segmenting

Reading
initial
sound &
individual
letters.

Blending
sounds
into
words.

Oral
blending.

Reading
letter
groups
(diagraphs)
To
represent
one sound.

Read a
few
common
exception
words
(Red
words).

Segment
and blend
words in
reading
books.

Reading
simple
words and
sentences
with known
letter
sounds.

Know at
least 10

diagraphs.

Read
aloud
books
containing
Set 1and
2 speed
sounds.

Read
words
containing
blends:

cvee
cove
covec




Wheot do we do ot
Bleﬂk Hﬂl? Mathematics EL.G: Number

. Children at the expected |eve| of development will:

. Carefully planned sequential lessons based on the

) . HaVve a deep understanding of humber to 10, includ-
Whiterose scheme ing the composition of each number;
. Daily Maths teaching followed by model activities and guided . Subitise (recognise quantities without counting) up
learning 10 5;
. Maths area in continuous provision 3 Automatically recall (without reference to rhymes,
Opportunities for Maths is provided throughout the continu- RS ©F CnE? Slel) (Lt od? [PORCE Up GO L

(including subtraction facts) and some humber bonds
€0 10, including double facts.

ELG: Numerical Patterns
Children at the expected |eve| of development will: -
o Verbally count beyond 20, recognising the pattern of

Oous provision as well as in key teaching time and Maths area

o Weekly Maths homework soO Children Cah share skills ahd hew
learning at home

. Use of ICT and games to reinforce skills and understanding

. TResgular singing of Maths songs and rhymes the counting system;
. high quality story books whiCh stimulate Children's interest 3 Compare guantities up to 10 in different contexts,
and develop humber sense, pattern and shape in @ meanhingful recognising when one quantity is greater than, less
way. thah Or the same as the other quantity;
. Focus on subitising and humber Composition of humbers t0 5 O ISP Gle RIS (SRS W pUIEETE U2
before moving on 10, including evens and odds, double facts and how

Gquantities Cah be distributed equally.
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Week 1 Week 2

Getting fo know
you

To 20 and
beyond

Maths
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Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week 9 Week 10 Week 11

Talk about
measure
and

Match, sort
and
compare

patterns

Circles and triangles
Shapes with 4 sides

Explore
3-D shapes

Growing
6,7 8

Length,
height and
time

Building © and 10

Visualise, build
and map

Manipulate,
compose
and
decompose

Sharing and
grouping

Make connections
Cansolidation

Week 12




Understanding the World

Planned directed learhing as well as following chil- Wheat do we do
dren’s interests -
ot Bleak HIiIlI?

Spend time with Children talking about photos, memories
from home and ih sChool.

Invite different people to Visit from a rahge of OCCupa-

tions
Provide mechaniCal equipment for Children to play with . . )
and investigate {nderstanding the World (History/Science)
ELG: Past and Present

Children at the expected |evel of development will:

Encourage children to refer to books, wall displays ahd

TGS o Talk about the lives of the people around them and
. . . . . their roles in society;
ST CF (N GREle) (Il an-d T ICETID NG G o Knhow some Similarities and differences between
SRl e things in the past and how, drawing on their experi-
. . . . . . ences ahd what has been read ih Class;
Teaching of History with meaningful links to topics «  ([nderstand the past through settings, Characters and

events encountered ih books read in Class ahd story-
telling.



Understanding the World

. Gessions in woodland and school garden
o Planned directed learhing as well as learning in the environment
LLooK at seasons and how the environment Changes ahd explore the weather-
themes
Provide interesting natural environments for Children to explore freely out-
doors.

o Make collections of hatural materials to investigate and talk about

and investigate
Show and explain the concepts of growth, Chanhge ahd deCay with hatural mate-
rials. Plant seeds, Sarden, observe over time. Themes.

Plan and Introduce hew VoCabulary related to the exploration. Encourage chil-
dren to use it in their discussions, as they Care for liVing things.
Investigate how ahimals and plants grow and learh about the life CyCle of a
frog, ladybird and butterfly.

Encourage children to refer to books, wall displays and online resources

. TRead high quality fiction ahd nhon fiction books to support |earhing
Draw children's attention to forces e.g. how the water pushes up when they try
t0 push a plastiC boat unhder It, how they Cah stretCh elastiC, Shap a twig, but
Can't bend a metal rod, maghetiC attraction and repulsion
Plan and introduce hew VocCabulary related to the exploration, and encourage
children to use it. Talk about hatural and man-made objects.
Provide children with opportunities to Change materials from one state to ah-
other e.g. Cooking combining different ingredients, and thenh cooling or heating
(cooking) them, melting - [eave iCe cubes out in the sunh, see what happens when
you shake salt onto them
. Explore how different materials Sink and float.
Explore how you Can shine light through some materials, but hot others. Inves-
tigate shadows.

Whet do we do
ot Bledk HiIlI?

ELG: The Natural World
Children at the expected |eve| of development will: -

o Explore the hatural world around them, making obser-
Vations and drawing pictures of ahimals and plants;

o Know some similarities and differences between the
hatural world around them ahd contrasting enviroh-
ments, drawing on their experiences ahd what has
been read in Class; -
. Understand some important processes and changes in

the natural world around them, inCluding the seasons
ahd chanhging states Of matter.



Understanding the World

Follow the children's interests and provide a Variety of real Life objects,
videos, photographs and where possible Visits/Visitors.

We ensure that resources reflect the diversity of |ife in modern Britain.
Encourage children to tails about the differences they notice between
people, Whilst also drawing their attention to Similarities between dif-
ferent families and communities
Celebrate ahd Value cultural, religious and community events and expe-
riences- [earn about different celebrations around the world such as
Dlwall (Hindu), Bonfire Night, Luha New Year (Chinese), Mother's Day,
St David's Day, World Book, Children in Need Day, Holl (Festival of Col-
our) Hihdu, Easter, Remembrance DaY

Teach children that there are different countries in the world and talk
about the differences they have experienced or seen in photos.

Learh about the community and the sChool grounds- use Simple maps
. Learn about [,ohdon- a City and compare it with St Helens.
. Learnh about Spaih ahd compare it with the UK.
Learh about what Christians believe and listen to Christiah stories.

Learn about other countries and regions ih our themes.

hot do we do
ot Bledk HiIlI?

Understanding the World (Geography/Religion) ELG:
People, Culture ahd Commubities

Children at the expected |evel of development will: -

o Describe their immediate environment using
Khowledge from obserVation, discussion, stories,
non-fiction texts and maps; -

D Know some similarities and differences between
different religious ahd cultural Communities in
this country, drawing on their experiences and

what has been read in Class;

o Explain some similarities and differences between
life in this country and life in other countries,
drawing oh knowledge from stories, honh-fiCction
texts and — when appropriate — maps.



Expressive Art 4 Design

Teach children to develop their Colour-miXing teCchnhiques to
enable them to matCh the colours they see ahd want to repre-
sent, with step-by-step guidance when appropriate. Teach chil- “[ W
dren the primary colours ahd share artist's work to diSCuss. EQ'E dc e‘ dc
-
Provide opportunities to work together to develop and realise cl'ﬁ Bleuk HIII?
Creative ideas.

Provide children with a range of materials for Children to
construct with. Encourage them to think about and discuss
what they want to make. DisCuss problems anhd how they might
be solved as they arise. Reflect with children on how they have
achieved their aims.

Expressive Art & Desigh
Teach children dl{-‘{-;jeren.t techmqugsd{fomommg faterials, ELG: Creating with Materials
ow to orts O :
SuCh as how o use adhesive tape an IFFErentiSors of glle Children at the expected |eve| of development Will: -
Provide a range of materials and toots and teach children to . toggfsgdufsczzqqi"ei'c’; aev,%iee;z:;;”i;eéggh
. . . . i , experi i i T,

e the t re recision. Promote ependence, tak- . .

use them with Care and precision. Prom independenc g desigh, texture, form ahd function;

ing Care not to introduce too many hew things at once. . . )
. Share their Creations, explaining the process they

. . . : < i
Encourage children to notice features in the natural world. have used; Make use of props and materials when
. ) role playing Characters inh harratives ahd stories.
Help them to define colours, shapes, texture and smells in
their own words. Discuss Children's responses to what they
see.



Give children an insight into new musiCal worlds. Ihtroduce them to
different binds of music from across the globe, including traditional
and folk music from Britain.

Invite musicians in to play music to children and talk about it.
Enhcourage children to |isten attentively to musiC. Discuss Change/
patterns as their music develops.

Provide related costumes anhd props for children to inCorporate into
their pretend play.

Sing ih @ group or on their ownh, inCreasingly matching the pitch and
following the melody
Provide a wide range of props for play whiCh encourage imagination.
Encourage children to keep a steady beat, this may be whilst singing
ahd tapping their kKnees, danCing to music, or makinhg their ownh music
with instruments and sound makers.

Play movement and listening games that use different sounds for dif-
ferent movements. Model how to tap rhythms to accompanhy words.
Enhcourage children to replicate choreographed dances, such as pop
songs and traditional dances j:rom around the world.
Enhcourage children to choreograph their own dance moves, using
some of the steps and techniques they have |earht.

. Take part in Class assembly
Develop their drawing sKills and self portrait SKills using a Variety of
media.
o Use colour and pattern to express their mood.
Perform a song/dance/poem or rhyme in front of an audience.

Expressive Art 4 Design

bot do we do
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ELG: Being Imaginative and Expressive

Children at the expected |evel of development will: -
Inhvent, adapt and recount nharratives and stories with
peers ahd their teacher; -

Ging a range of well-known nursery rhymes and songs;
Perform songs, rhymes, poems ahd stories with oth-
ers, ahd — when appropriate — try t0 move in time with
music.




Working ih Partnership with Parents

We value the contribution that our parents anhd Carers make

t0 their child’s learning and take every opportunity to Work in

collaboration with them. We provide an opportunity for par-
ents to stay and play as Children start sChool

All parents have aCcess to Tapestry the online [earning jour-
ney. We encourage all parents to add observations from home
SO that we Canh Zaih g wider View Of their child. In the Au-
tumn and Spring terms we hold parents’ evenings and in the
Summer term we send home detailed reports.

The children take reading books home to share alohg with a
reading record book whiCh parents/Carers are asked to Write
in every time they read with their child.

Each week we sent fuh praCtiCal activities for the Cchildren
t0 Complete at home. This will help us ensure that parents
are up to date with current |earhing and activities taking
place ih Class.

Tapestry is used to record ‘wow’ moments, to share exciting
activities with parents ahd to communiCate daily.

Working with Parents
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Observation and Assesstment

At Bleak Hill we use a range of strategies t0 gather information
about the children’s learhing and development. \le use observation
as our maih form Of assessment, ahd ‘wow’ moments are recorded
in a learning jourhal online Called “Tapestry. Tapestry is a secure
onhline journal which builds on children’s experiences during their
time with us. It enables parents to View work from school and find
out how their child is doing onlihe. Parents Cah share pictures/
Videos with sChool in order to inform our planning and assessments
Of Children. Tapestry information is stored on a highly secure serv-
er which is monitored closely, ahd the software Cah be accessed
from a desktop PC or Via smartphone app for Android and Apple
devices. Keeping children Safe online is extremely important to us
at Bleak Hill therefore, we ask parents to Sigh an agreement and
other information to show that they understand and agree with
our guidelines whilst using Tapestry. The children's learhing is mon-
itored and sometimes observed through photographs, hotes ¢ Vide-
0s. Some literaCy or maths learhing may be recorded in books or on
display in the Classroom. Teachers constantly use their profession-
al judgement to decCide what a child is achieving ahd what they
nheed to do hext. The Staff watCh the Children interacting through
their play & learhing, we model ahd guide to support the Children
and assess the children using the nonh statutory framework
‘Development Matters 2021°. Observations are completed individu-
ally and in groups and by all team members

Assessment

During the first few weeks of the Autumn term the Class teacher
completes a baseline assessment oh each child to decide which
band of ‘Development Matters’ they are working within in each area
Of the curriculum. We check the preceding age band (3-¢ years) and
record any gaps that Children may have and monitor who is hot on
traCk for these specCific sKills. This allows [earhing opportunities to
be pitched appropriately ahd as well as providing a baseline of the
Children’s attainment. This information is Closely mohitored to en-
sure that all children are making good progress. Towards the end of
each half term, the Class teacher uses Tapestry and teacher assess-
ment in books to record how well the Children are progressing in
each area of the curriculum and which areas we heed to work on
hext. TraCking progress half termly enables staff to monitor the
progress the children are making in all areas and Check the coverage
Of all areas of the curriculum. In the summer term, the Class teach-
er reviews the ELGS in the EYFS Profile to decCide whether each
child is working below or at the expected levels. Judgements against
the ELGS are based on observations, evidence in books and discus-
sions with all Staff involved with the child. The results of the Pro-
file are shared with parents and Carers Via a report. After this,
there is ah opportunity to meet the Class teacher to discuss the re-
port. The EYFS profile results are reported to the |oCal authority,

who monitor and moderate the judgements made




